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vigorous resistance from many quarters. The most vociferous voices in favor of
traditional educational values came from religious leaders of both Protestant and
Catholic persuasion and from educators who reaffirmed humanistic and intellects
alistic positions. In general they called for education to cultivate the central signifi-
cance of spiritual values in human personality. New humanists of a variety of
persuasions reflected a defensive reaction against the progress of modern civilization
and reasserted the role of the great intellectual, literary, and religious heritage of the
West as the prime essential in educational content and method. Science, technology,
and the social sciences were viewed as diluters of the traditional formative values to be
served by the humanities in the educational program.
Gaining wide public notice in the 1940s and 1950s, allies of literary humanism,
sometimes known as intellectualists, agreed in many respects with the humanists but
had a less exclusive interest in the literary humanities. Believing that religious doctrine
could not be the synthesizing agency for American education, the intellectualists
turned to the traditional academic disciplines for their standards of educational value.
Identifying education with cultivation of the intellect they tended to disparage the
physical or emotional aspects of human activity as proper objects of education.
Knowledge in its highest intellectual forms (philosophy, religion, and the humanities)
should serve to give order to the lower forms of empirical knowledge of practical
affairs.
These fundamental assumptions led intellectualists to decry the preoccupation
of American education with scientific., technical, vocational, and professional studies,
with practical experience, and with the freedom and interests of students as means to
effective learning. They outlined what they believed to be the permanent studies that
all youth should achieve if they aspire to be educated human beings. Primary place in
liberal education should be given to the reading of great books, the study of formal
grammar, rhetoric, logic, and mathematics. When a student has acquired competence
in such basic academic disciplines, they argued, he will be fully equipped to solve the
problems of practical conduct and experience. The distinctive function of school and
college is, however, intellectual in nature and not practical or moral. An educational
institution should be a sanctuary of scholarship, not a public service station, nor a
training ground for the professions, nor an assembly line for the governmental or
industrial bureaucracies.39 The modern world is too much with us.
But it proved to be inescapable.
F. THE MODERNIZATION OF EDUCATIONAL PROGRAMS
Of the several modernizing trends that have characterized American education since
the 1860s the elementary schools reflected the learner-oriented approach more than
did secondary or higher education. This does not mean that all elementary schools
became child-centered nor that there was a unilinear movement in that direction, but
39 See Robert Paul Wolff, Ttie Ideal of the University, Beacon Press, Boston, 1969.

